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ABSTRACT ‘ ' .
_ One of the programs included in "Effective Reading
. Prograns...." this program is based on the principle of early
/ identification of students® strengths and weaknesses and the
developlent of individualized methods to correct the weaknesses and
emphasize the strengths. The progras, begun in 1972, serves 749
kindergarten and first-grade students ind is to be expanded to the
second grade. Many students are educationally handicapped. Touching
the cognitive, affective, and psychonotor realms, the program uses
diagnostic test scores for identifying goals and developing
behavioral objectives. strategles to deal with needs have evolved in
several directions. One is simply proW;dlng more adult attention and
—instruction for children. Aides have been added to all kindergartens
and most first grades, and upper-grade students are used as tutors.
Individualization is stressed through such activities as creative
story writing, story dictation, and individual vecabulary
development. Children with 1dent1fied deficiencies take "Home
Learnlng Kits" home with them and work with their parents, who
receive training in use of the materlals. Bach child also has a
prescriptive printout vhich helps the teacher to correct weaknesses
and enhance strengths. (TO/AIR) \
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Project STICC was designed for the express purpose of ameliorating potential
educational deficits during the kindergarten and ‘primary years. The curric-
ulum was designed to maximize eaﬁh child's potential in the affective; psycho-
motor, and cognitive domainsl Th%ngh a screening and testing program each

child's strengths and weaknesses were identified and a computerized program

was individually prescribed.

During Yea} I and Year II of the project, the entire kindergarten and first

Vo
grade curriculum was redesigned to meet the needs of the individual student.

The areas of concern were in psychomoter development, communication skills,

and math with emphasis in self-awareness and self-concept, The restructuring
of grade two was implemented this year (1974-75),which is the third year‘of

the project.

v

"Ongoing evaluations indicated the achievement of eacli child and consistent

gains were made in the cognitive areas as well as in psychomotor development.

A brief description of the curriculum and project activities comprise the
4

balance of this narrative.
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MAdH SKILLS

The objectives of the stills in the arvea of mathematics were t:.dguelop students'
understandinyg aad to help them acquire mathematical skills, Mathwwmatics is

more than ur.dcrstanding. “It involves skiffé and thought processcs Lh;t are
important socialiy as well as mathcﬁatically. The material to be learned was
stfuctured su that It followed a logical sequence of presentation. This points
the way to the most useful genernlizations.and provides the groundwork for

discovery.; ¢

Discovery is tle essence of learning. The pattern of reinforcement secures
the reténtion and refinement of basic understanding and skills. The child
frequently moves from the pre-operational stage to the operational sL;ge dur-
ing the second grade; therefore, all st¢dcnts had math individualized in ahv
dition to the sequential presentation in .mall homogeieous grsups.

i
In-program tegts were used regularly in order to determine progiess and in-
dicate to the teacher when students needed to move ahead or be programmed back
though a specific sequence or math concept.

Children were taught in small homogeneous groups yet were allowed to progress

as fast or slow as need indicates by the use of individualized instruction.




of

. Children were encouraged to describe and label objects, properties of objects,

COMMUNICAT1ON SKILLS
Instruction in the communication skills was individualized. The major
emphasis was in receptive and expressive language (listening and speaking),

reading, and creative writing. The teachers began instruction at each child's

individual level. The individual entry level was determined by the previous year's:

post-testing and the teacher's informal evaluation. The teacher's judgméht of
entry level behavior was relevant because of summer experiences and chronological
maturity.

General language training was implémented through structu;ed langﬁzge
egpgfiencea. Commercially prepared programs were utilized for this purpose,
‘In addition non-structured verbal communicationg between children and between
teacher, aide, and chilhren were stimulateé*through the various interest centers.
and events, Durlnglall instructional periods the teacher and aide served as
language models. Receptive.language was individually monitored during small group
work an?‘individual instruction. The listening qenterlserved as an instructional

supplement and reinforced receptive language skills. Commercially prepared

.records and tapes as well as teacheremade tapes were used daily. Expressive

L o g -

language was taught during periods of group discussion, story dictation,
individual experience stories, end group experience stories. E )

In reading the decoding skills were taught in small homogeneous grcups.
DISTAR reading was used as the basic instructional material, Otyer reading
skills were taught during individual confgrence periods. The length and frequency
of the conference was determined by the individual progress of each chi}d. The
individual conferenée period gave the teacher an opportunity to as;esd each
child's progress in decoding and comprehencion. At the same time, during the
conference, the teacher cduld, if necessary,‘reteach any skills that had been

1presented during small group instruction, The teacher used all of the available

4
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paterials to izobis ot cach chivt's fndividual pro rar: the basal text, library

- s
books, proiver el renline uate rials, aud reading kahs,
r E ngl!inu Vi Hls were Lawent in small grouvp..  Follow-up instruction and
practice was individualirsed. (hitdren with sequencing and memory problenms
were given addifﬁonél remedial acéivities such as clay tray, and sand tray,
sandpaper words, and tracing with either acetate AT onion skin,

f2ch child's seat work was individualized through the use of a daily folder,
Assignments appropriaﬁb to\each child were placed in his folder. These written
assignments reinforced handwriting skillé, spelling skills, reading skills, .
and math skills. Each folder contained paper for art activities, and creative
stofies., The child was given choices frequently fh“p{anning his'daily work,

The amount’ of material in the folder was paced to the individual child's style of .

work., Faster working children received more asriuqments-and enrichment activities,

s
.

slower working children, fewer. Inside the cover of thte folders, choices of

didactic materials in the various interest centcrs were listed by day. This

. prevented an individual child from persevecating with the same activity every’

day. It also insured adequate materials for everyone.
. 7
The individual reading conferences, eliminated "round robin' type reading

instruction so common in primary grades. This method of teaching reading can
be devistating to the self-concept of children vho are underachievers, With assign-
A

ments and materials individualized a child's reading competency is a private: -

.-
Pl

matter between the child and the teacher.
Individualized seatwork assignments also prevent the slower child from

being penalized. Again, this was an individual matter between teachér and

child. At the same time the more capable student was kept chal lenged.

An individualized communication skills program of this design is not only .
possible but very practical, It does, however, require good in-service training

for the teacher, and a teacher who is really willing to work.,

ERIC
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PSYCHOMOTOR SKILLS

i
The immediate goals of this developmental phase were the echievement

of more adequate perceptual functioning by improving balance, direc-

tionality, lateraLLté, spatial orieptatic:, coordination of locomotion,

agility, flexibility, rhythm, and visual percéption of'objecté and

events through sensorimotor experiences.

The ultimate goal was, of course, improvément in self-awareness and
body image, as well as improvement in general scholastic performance

and communication skills.

-

Sensori-motor exper}eﬁce is basic to later intellectual operations’

in children. 1If Piaget and others are correct vhen the most crucial

period for sensorimotor activity in promoting perceptual development

\
" will be during the child's pre-school experiences.

During the kindergarten, first, and second year, learning disabled

'high risk" children were identified and more intensive effort was

directed toward reducing any developmental imbalances in the sensori-.

mot;or area.

:
|
|
|
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LEARNING KIT RATIONALE

It is assumed that preschool children in ‘our culture learn normally when
opportunity presents itself at the proper time and vhen all basic percgétual.
systems are in tact., However, an alarming number of children enter school each
gear who are destined to become educational casualties because their developnent
has béen thwarted by a disadvantaged enviroumcnt. These children have not had
the opportunity to Lssimilate the no:mal learnings indigenous to the middle~ *
class public schoof curriculunm, Berit*r and Engleman (1966).state that- when
we use the public schools as & point of reference, any child who for anytrcaqon,
falls short of the school's imposed stindard of knouledge and ability is dis-~ ‘
advantaged, They contend that the disadvantaged lack the innate &bility to use
language to explain, to describe, to 1nst;uct, to inquire, to hyp&thesize, to
analyze, to compare, and to test. These are skills necessary for academic success.

_ Beginning reading is highly dependent upon language, language developed

during the pre-sch501 years.
Perceptual deficits are ffequently ohserved in the disadvantaged child,

Operatlonally defined, perception is the abillty to recognize and dircrimin.tel:

-

process incoming sensory stimuli and then to associate those stimali with
previous experiences, When a child's previous experiences have not been related .
to the culture from which the school curriculum emer;es, the child has an

additional handicap. Visual perception has been found to be an arca of deficit.

Auditory perception has been found to be an even greater weakness. An auditory

percaptual prroblem can be especfally acute for the disadvantaged child. He

leuras to proucunce words as he hears them, and he frequer tly hears them




distorte!l becaure of dialect differcuces, In addition, many of these

children are reizel fu sunll cramped noisy envivomments, This results

in a loss of aw!ltory auvareness and auditory discerimination.

+

Fine motor skills are frequently deficient in the disadvantaged
child., Materials to deveiop fine motor skills have usually been availatle
to the middle-class child’duiing his pre-school years, As a result he
becomes proficient in their usc., The disadvantaged child is ffegueutly

denied this expericnce. As a result he enters schwol with a developmertal

-

A

lag. He is unmsble to draw, paint, cut or's%ccessfully éngase in fine

manipulations,

-

Tt e deficits in these three arcas, 1anrupge;~gfrception, and fine

' moter skills, become cumlative as the child prbgrcsséé through scgool,
Fa N - > A%

3.
1304

ThéiLearning Kit {s des gred tq help parents fecilitate intervention in
these arces of deficit when it‘is still possible. Since kinderg?xten is
the first public school experfence {or most children, the Lentn{;g Kit
is a suitsbie vehicle for providing all of the disadvantaged five-year-olds
with add{tional cognttiJe and psychomotor experiences. Experiences that
hopefully will help close the readiuess gap between the disadvantage&
child and his midile-class peers before he enters the first grade reading
currigulum.

It {s our contention that most parents singerel& want to help their \
children succeed in schoolf "But because of difficult home conditions, a ?
frequent shortage of money, and lack of guidance, parents do not know wﬂﬁg

to do. The Learning Kit will provide both materisls and guidance.

~

There are nine kits. Each one contains ac;ivitiea to facilitate

learning in each of the deficient areas. The tasks are sequenqeﬁ, beginning
. / -
with the very simple and progressing to the more complex. Lﬁ/is ifuportant to

know that each kit contains a letter of instruction to the/parents written at.




no more than a fourth grade reading level. In addition, the parents: -

are given more detailed instructions at a mecfing held each time the

" child gets a new kit. The child then returns the old kit‘aﬁd receives

the new one after the parents have had théir instrugtional meeting. In
the event'the child receives no help, the materials are self-correcting,
soxthat he will stilliderive many benefits rrom‘independcnt play with
the méterialg. . . -

Each kit contains ten different tasks; céch of which can be used

in several different ways. Some examples of the activities are:

1) rhyming books and papers, 2) lotto type games for labeling, c¢lass-

_ification, and association, 3) activities involving shapes for visual

and tactual perception 4) boxes of shapes to %nsert and match, 5) toys
to develop seriation 6) pictures to sequence, 7) bead and pggboard
patterns to copy from.visual inspection and later memory. 8) a set
of puzzles in each kit for fine motor manipulation and pefception, 9)
ietters for pegbo§rd, letters that are puzzles, letters that are
magnetic, and letters to cut, write, and paste, 10) pictures, letters,
and numerals to model with play aough, 12i paper dolls for body parts,
13) lacing cards, i4) color form kits for Expressive language and
dramatic play, Lé) sound cubes for auditory discrimination, 16) templatés
of shgpes, letters, and objects to aid memory of form and fine motor
control, 17) crayons and scissors in each kit for coloring and cutting,
and 18) many other activities all Qesigned to remediate and reinforce.
The Learning Kit hopefully wil} improve the child's skill in
language; perception, and motor control. Some of its benefits will

manifest themselves in an improved attitude towarids school, ‘The parents

who become actively involved in their child's learning process’

9
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— \
will become supporters of the school rather than passive or even hostile

bystanders. Perhapes the most 1mportant\by~product of the léarning kit ot
-will be the affect developed between parent and child as they work toward . N
a common goal: Sch;ol success, % ‘

Each kinderéarten child who demo}strated an educaticnal deficit was

'a recipient of the Learning Kit. Durﬁng the third year of the project

(1974-75) the high risk children in qLe developuental rooms also received

them, .

J Small flight bags or denim bags are used for the child vo ke?? the

Home Learning Kit materials in as he works with them at home or carries

\

them from home to school for his next kit. (Refill.) Eight kits per

child per nine months school term.




B

, B ’ .. . N ‘ . ‘ $v3dy ::-2.»::::

. . . 1V3YY_1439N09 413Seseveeiese

t

. - 'SNYILLVd IHL MOYHL S3IAI Hi3HL UVIHM -*SANYH HI3HL
RIIN uIv JHL NI SN® WWH N3¥0 TIND

*NJYOTIHD 3HL 40 39V1S IVANIWJO13AI0 ONV ALINALVH
JHL NO ONTGONIJ30 *SSHYN-SINIYATIND NIAI ¥O ‘SIVHINAN
. TTIEIRTY SR1 30 SBILISY JUAVH WYD NOK " SNEIIIvd SnOTevA

\ ¢1 IYA Y NO S3AOH 1! SY WV3@ 3H1-M07104 N3IYATIHI
3HL 3AYH ‘WOON Q3N3NMVG Y NI LH91IHSYY14 ¥V BNISH ‘S .
4 . Ta11H) u3WI0 3WL NO

d3X14 3A2.SIH ONIdIIN °‘WIH 0L T1ive 3HL STI0Y ANV 3HVN __ —
$107IHD 3HL STIVD 3H  *O91HD UIHAONY 1V SXO07T ONY_AvE
“v §010H -GN 3NG ‘370WI0 ¥V NI 11S N3YAT(HI 3HL ‘v
. © 93313 INY3ILLVd YYINONYVINL Y NI 18370M12 ‘
NI ONAOYY 1437 01 AHOTY WOWJ L1 3AOK NOA SY u3NdI4 -
si1 MOT104 N3uATIHD JHL 3AVH GNY 3TANVO Vv 1HO1Y ‘¢ v
: T . 'S34A3 ¥l3HL AINO
. __oNTAOW U3IONIJ-HOIY ¥I3HL 0L Y3ONIJ 1437 3HL HOMJ
T ITVYREIT IV YO0 T NIGUTTRY 3RT JAVR (' IIT '¢: h
1337 40 ANOYJ NI ¥3OWI4 1437) ‘SHIGINOHS ¥13HL JO
INOYJ NI SY3ON1J X3AND SIM 4D GT0H GIIHD HIV3. 3AVH °2 :
-~ TSINIRIAON SIT-ORTHOTIOI [T AJIVRK WIWU IR

N JH1 3AVHA OGNV NOTAOW NI L1 135S ‘y3i4vd ¥O ONITIID
\ N JHL WOMJ ONIYLS- v NO 193r80 H3IHIO0 ¥O T1vE V ONVH 'T
, . ; == TTTSSSITITATLIV GV NJUSesas
, ASM0T04 SY d13H IYNOTL1aaY QIIHD 3L 301A044d 3SV3Vd
/ . . . .
, T T = Jnoynd . :
o €  SvM 3¥03S SIH 6 HOY38 03409S SYHM 2£2  1IN3ANLS
IVIEV-SUTORY VS v avsvev"
\ tSNULLONYLSNT ¥3IK3YIL
T 1yandv3y

: e am : —ROTYNTRSYR TTOURJ ) A

- - (Z£2)  tn01avoLJiiNaatl AN3GNLE

IC

1

i

i
'
-
Q

Aruntoxt provided by Eic:

E




SCHOOL:  ° WASHINGTON| ~ e

oc.  TEACHER: MS, YCDONN .
.1 tEaCues InsTRUCTIONS: o ' .

. seessesseeMOTOR AREA: s Y
__STUDENY 945 HAS SCORED BELOM 3 WIS SCORE WAS 2.0
FOR SENSURY -ON THE O K C “MOTOR SCREENING TEST,

T et

|EA§E PROVIDE YHE CHILD ADDITIONAL HELP AS FOLLOWS:
e«eeACTIVITIES TO DEVELOP SELF AWARENESS, SELF 1ne~11r1cn11
AND aonv IMAGEewe
1. OW A TABLE DISPLAY OBJECTS AND FICTURES
HELP A CHILD TELL A STORY TO THE CLASS, "ALL ABOUT ugn,
xchuueD MIGHT gE A eASEg‘LL. A FOOTBALL, A DOLL.
0 Wi PICTURES IF )
IPICTUREQ oF ANIMALS. on ANY OTHER STIMULUS THAT HOULD _
X i "HELP THE CHILD PROJECT A SELF IHAGE-OF HIMSELF TO OTHERS
v "2, IN A DARKENED RQOM, SHINE A TH A
- A CHILD STAN) BETWEEN THE “L]GHT AND THE WALL CASTING A -
" SHADCW OM THE WALL, THE CHILDREN CAN PLAY A suessxns~/
' _GAME OF WHO IY IS JF YOU CAN_SCREEN THE CHILD FROM THE!
" CLASS. ALSZ THE CHILDREN CaN MAKE THEIR SHADOKS INTO !
DIFFERENT ANIMALS OR SHAPES, OR 2 snanok PROFILE. nnaul*s

roingdn e

''_OF EACH CWIL =M WING" THE" CHILDRE
FAINT AND 'CUT OUT THEIR OWN PROFILES," I
3. USING SCHOOL PHOYOS TO GO/ FROM, HAVE THE CHILDREN

DRAW PJCTURES OF THEMSELVES,  MOUNT THE PHOTO AND THE:
PICTURE. TOGETHER ON THE-BULLETIN-BOARD.-- A SELF.-AUTHORED:
STORY- ABOUT HIMSELF CAN BE.PLACED -BY .THE PICTURES, OR A
“MAQE.
4, ONE PLAYER STANDS IN THE CENTER OF THE CIRCLE AND
CALLS OUT "DO AS I DO," HE THEN EXECUTES SOME ACTION
__““_sunﬂ_As_ﬂg221ﬁﬁ;_wummlﬂﬁ_lﬂ_aLannL_Juﬁglﬂ§4_EInJ__AEIEB_.
ONE-OR TWO TURNS HE' CHOOSES 'SOMEONE ELSE 7O BE IV, -
| 5. HAVE EACH CHILD MAKE.A LONG STRI™ OF PAPER BY.
______nu111uﬁ_Amn_MAs11uQ;SIBles_lnnglﬂsﬂ‘__Iusu_nnunx_xna____
STRIPS ON A WALL AND MEASURE THE HEIGHT OF EACH CHILD
ON THEM. COMPARE THE HEIGHTS OF THE DIFFERENT CHILDREN,
_____JL,_ﬁAyE~A,Enna_Aun_aBusa_Amn_ulaang;
HOME CENTER, N ‘
7. PLAY A GAME CALLED "CAN vouc" CAN\YOU MAKE YOURSELF.
100K FILAT2 C
MOVE LIKE AN ELEVATORS CAN YOU\RUN LIKE A HORSES
THE TEACHER CALLS SEVERAL NAMES AT RANDOM, WHEN THE
] "

.

MEX eV -]
9, THE TEACHER DESCRIBES A CERTAIN CHILD» GIVING OB~ |
VIoUS CHARACTERISTICS OF THAY CHILD, THE CHI{DRREN GUESS
WHO THE TEACHER I1S,.DESCRIBING,

10. HELP THE CHILD MAKE A HUMAN FIGURE OUT OF CLAY.

!

e

_HA!E_Hlﬁ—gjLL_lI_A_BQIA_A_ﬁlRLL
SHOW HIM WHERE THE PARTS ARE ATTACHED TO .MAKE THE'NHOLE.‘
TALK ABOUT THE TOP, BOTTOM, THE FRONT,» AND THE BACK OF
THE F ! GF

e
12‘,.‘L . .//((//




& KINDERGARTEN, GRADE J AND GRADE II
CHECK LIST FOR AIDES -

4 1
h i

3
H

o

+

., ._‘”:‘

rhe time
the time

Most of
Some of
None.
thr

4

[

1. ioes the aids vork with individuel 5. . s in math?------
2. Qoes the aide work with indivicual students in Motor?-----

. ‘' 3. Does the aide wprkrwitﬁ ‘individual students in perceptual

skillg?-~==coc=tne cemmmmesmeccmercometeseemcececnaencaano=

3

4, Does-the aide work with individual students in auditory?--

. «- 5. Does the aide work with individual students in visual areas?

A
6. Does the aide work with individual students in reading?-%--

7. Does the aide work with individual students in recycling?--

.

8. Does the aide work with students in small groups?-~=ce~-e==
9. Does the aide assist the té;eher with preparation of
materiglg?-=~c-cecrccrcencnccraan- P e LR S -
10. Do the aides help in evaluation?----=-=-cc-ceeeccomooocam- -
‘ . Teacher .
Y Aide
School
-~
N
\;
L
- <

-13
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TEXTS USED IN PROJECT S.T.I.C.C.

Kindergarten - *Distar (S.il.A.) Reading
- *pistar (S.R.A.) Language
*Houghton M{fflin Math

Grade I . *Distar (S.R.A.) Reading - : /
Peabody Language . /
Houghton Mifflin Math )

jGrade II *Distar ( S.R.A.) Reading
’ " Houghton Mifflin Math

/

!
RECOGNITION AND HONORS FROM:
National Association of State Advisory Council Chairman

Educational Pacesetter Award from President's Advisory Council
. on Supplementary Center and Services

Recomiended by the American Institutes for Research to the
Right to Read Program that STICC reading program be included
in the Nationally disseminated catalog of reading programs

1

N
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i PARENT-COMMENTS
First Semester:
Is there u:%nrwmw the
teacher should know about
your child that would help }

Parent's Signature

Date of Withdramsl

Assigmment for nemt yess

4 N\
. Teacher
N

Principal

ATTENDANCE RECORD .
Periods .

Days Present / - .}
Days Absent !
Times Tardy /

her teach yéur child better?

—

KINDERGARTEN GROWTH & PROGRESS REPORT

e
."REPORT OF -
Name
School Teacher
Princtpal School Year 19 19

Ta Parenta:

" 16

It is our desfre to keep parents informed conceraing
the pregrese of thefr chiid imx school. Ths: repoxt
cart is the tascher's effort to cozsmmnicate this

SmE ot .

& repoart cant s anly one methend of reporting stwlient—
progress, amt out of necessity only a Limited amsunt

of information cax be recorded in this manner. Sioce
more complete informstion may be obtiined st the .
schoot, we stroagly encourage conferences with taseh~

TETT Sl Al

Dr.\Jbhn L. MArtin, Superintendent
Sapulpa Public Schools




SUCCESS THROUGH IDENTIFICATION AND CURRICULUM CHANGE

TITLE III

The Sapulpa ?ublic School System developed a Title III request in
the Spring';} i972. It was submitted to and approved by the State Department
of Education: Initially, it provided services to Sapulpa Elementary Kindergarten
students as well as the kindergarten students in two sitellite local educ;-

~ tion agencies, Lone Star and "Allen Bowden. During the second and third year,

the program was extended to all first and second‘gradg\studonts as vell. ihe pro-
gram has peen an effort to address 1tsei¥ to reducing‘the number of qducation- .
aliy handicapped students and develop a repliéable model for applicaéion in

other geographical districts. The emphasis during this period was on:

1.) The restructure of the 1n£tructional curriculum of the kindergarten
through ﬁhe second grade in the cognitive, affeégive and psychomotor
domain in order to better meet the needs of all students.

2.) The development of a testing and icréeniﬁg program to identify
educationally handicgpped students and thereby suggest alternate
strategies for providing individualized instruction which will

" result in increased academic gains by these students.

3.) The continuétion of community involvement through active participation.
contribution in such areas as curriculum development evaluation,
general program implementation and testing and screening.

One of the major issues of the program has been that all students can

learn, meaningfully, within the context of the/xé;ular classroom. In order to

operationalize this concept, these important aéti;ities had to take place.

First, all aides and teachers had to participate in pfe-service coordination

activities prior to the start of the néw school year. In addition, the aides -
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and teachers had to participate at least monthly in an on-~going inseyvice
program. Second, a screening and diagnostic testing program had to be initi-
ated which would enable each teacher (and aide) to identify each child in
terms of his own strengths and weaknesses. This was accomplished with a pre-
post set of assessments and an on-going nine week assessment. Third, a wvehicle
was developed'for identifying each stude’t's strengths and weaknesses and
providing the respective teachers with appropriate alternate strategies, i.e.,
instruc£1 nal activities, refferals.

During Year ‘I and Year II qf the project, the entirq kinderé;rtén and
first graﬂe currieulgm was redesigned to meet the needs of each student. The
areas of eﬁgrasis were in psychomotor development, communication skilis, and
math, with embhasis in self-awareness and self-concept; as a result, the complete
restructuring of grade two has been neceséary. On~-going evaluations indicated,
that the achievement of each student's needs to be monitored; it further in-
dicated that consistent gains were made in the cognitive areas as well as in the
ps&chomotor area. .

Prior to the implementation of th?s program, the fir;t grade curriculum
was very traditionally oriented with the first nine weeks spent in pre-reading
and math réAdiness. The nature of the first year (1972-73) kindergarten program
put major emphasis on readiness for reading, language, and math. Therefore, it
has been necessary to restructure the first year curriculum. The grade one
curriculum has been restructured by individualizing each child's instruction
in communication skills, math, and motoric activities. Each teacher is provided
with an individual educational prescription on each child's weak areas of per-
formance. In addition, each room has been reorganized in such a way that learn-
ing centers are now available. Thése include a language listening center, math

and science, art and music, and perceptual and psychomotor centers. Students

work in small homogeneous groups for instruction in each of the above areas and
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then work independently Tor continued individualized instructioﬁ.
The grade two curriculum is currently belng rebtructured in the same manner :
and it is ant1c1pated\that each grade yevel will follow the same format for
resturcture, dependen\ onvwhatever new data become available in the course of
J

The effects of this prograh on the educational proéess

curriculum developmen
in the Sapulpa Public §chools are innumerable and vital to the coﬁtinuéd

develobment of our human resources. Following is a chart,~revealin§:gome of the
data gathered during the-period of the érogram. . .;}

¥

High Risk for Failure Educable Mentally Handiquped.

. Pogt-Test 14 .2

1973-74 .
Kindergarten i
Pre~Test . 90 12 U

1973-74
Kindergarten
Post-Test 27% 3

Number of Kindergarten
Students not identified or .
Tested on the 1973-74

* Determined without Vane Data i.e. 44 MRT Total Score and 40 on TSCV or 24 on KNST
M.R.T, - Metropolitan Readiness Test .
T.S.C.V. - Thomas Self-Concept Value
K.N.S.T, - Kinﬂergarten Neurological Screening est

Automated educatianal prescriptions are provided for each student to each teacher
on a pre-post basis. The prescriptions are based an needs as evidenced by low profile
elements and a variety of standardized instruments,\viz. THE METROPOLITAN READINESS
TEST, THE METROPOLITAN ACHIEVEMENT TEST, THE PURRUE!PERCEPTUAL MOTOR SURVEY, THE .
THOMAS SELF CONCEPT VALUE TEST, and others. A new instrument, CHAD, is currently being
used to identify high risk children who are 3, 4, 5, 6 year olds. Prescriptions are
also available for these children in the folloW1ng areas: community knowledge,
numerical and spatial concepts, language (oral and auditory), visual discrimination, and

fine and gross motor classification,

~
N,

N
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